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ABSTRACT

The Anabaptist movement was one of the significant movements
within the sixteenth-century Radical Reformation that greatly
influenced the development of Christian theology and education.
From this movement emerged the Mennonite tradition and significant
influences on the Baptist Church, particularly regarding believer’s
baptism, religious freedom, and Christian discipleship. This article
aims to analyze the theological and pedagogical ideas of the
Anabaptist movement, the Mennonite Church, and the Baptist
Church, as well as their implications for Christian Religious
Education. The method used in this study is library research with a
descriptive analytical approach toward various theological and
Christian educational literatures. The findings reveal that these three
traditions emphasize the importance of personal conversion,
discipleship, Christian character formation, exemplary living, and

community-based education.
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INTRODUCTION
The Church Reformation in the 16th century

brought about a great change in the history of world
Christianity. In addition to the
Reformation led by Martin Luther and Ulrich
Zwingli, there was also the Radical Reformation

Magisterial

known through the Anabaptist movement. This
movement developed in Switzerland, Germany, and
the Netherlands in response to the church's practice
of not fully returning to biblical teachings. The
Anabaptists rejected infant baptism and asserted that
baptism was given only to those who had made a
personal confession of faith. They view the church as
a community of believers who live in holiness and
obedience to Christ. In addition, the Anabaptists
rejected state interference in the life of the church
because it was understood as a spiritual communion
independent of political power. In its development,
the Anabaptist movement gave birth to the tradition
of the Mennonite Church and influenced the Baptist
Church,

believers,

especially regarding the baptism of

religious freedom, and Christian
discipleship. Such influence is evident not only in the
field of theology, but also in Christian education that
emphasizes character building, life transformation,
In the midst of the

challenges of modern education that tend to

and obedience to Christ.

emphasize the intellectual aspect, Anabaptist,
Mennonite, and Baptist thought offers an educational
approach that emphasizes personal repentance,
community education, life example, and maturity of
faith. Therefore, the study of this movement is
important to see its contribution to Christian

Religious Education today.

METHODS
This study uses a library research method with

a descriptive-analytical approach. Literature studies
are used to collect data from various books, scientific
journals, and theological literature that discuss the
Anabaptist movement, the Mennonite Church, the
Baptist Church, and Christian Religious Education.
The data analysis technique is carried out through
several stages, namely the collection of literature

sources, data reduction, theme classification, and

theological-pedagogical interpretation. This research
focuses on the analysis of the concepts of believer
baptism, discipleship, character education, peace,
and religious freedom as the main contributions of
the Anabaptist, Mennonite, and Baptist traditions to

Christian Religious Education.

RESULTS AND DISCUSSION
The Anabaptist Movement

The Anabaptist movement emerged as part of
the Radical Reformation in the 16th century. The
name "Anabaptists" comes from the Greek ana
meaning "return" and baptizo meaning "to baptize"
because they refused infant baptism and performed
rebaptism for adults who had personally professed
their faith. The Anabaptists believed that the church
should be made up of true believers, not just part of
the state's social system. One of the main points of
Anabaptist theology is the baptism of believers.
Baptism is understood as a symbol of repentance and
a conscious commitment to follow Christ. In
addition, the Anabaptists emphasized practical
obedience to Christ through simple living, love of
neighbor, and social service. They are also known for
their principles of non-violence (pacifism) and the
rejection of war and retaliation. This view shows that
the Christian faith according to the Anabaptists is not
only doctrinal, but must be realized in real life. The
church is understood as a spiritual community that
lives in holiness and obedience to God's word.

The Anabaptist movement was born in the
context of the 16th-century Reformation, when
differences in doctrine, interpretation, idealism, and
ecclesiastical authority led to the emergence of
Christian community divisions and formed an
increasingly diverse spectrum of "denominations." In
the historical narrative of the Reformation compared
and Calvin, the
Anabaptists are portrayed as part of a Reformation

to the currents of Zwingli
dynamic that rejects some forms of religiosity and
established church practices, especially on the issue
of the sacraments and the arrangement of church life.
More explicitly, Anabaptisme is understood as a
reaction to the mainstream Protestant Reformation

current: it demands adult baptism on the basis of a

218



confession of faith, separation from the "world," a
commitment to pacifism, and the separation of
Therefore, the

background is inseparable from the clash between

church and state. Anabaptist
the agenda of church reform (reform) and the
European Christian socio-political framework which
at that time was still closely linked to the church and
the civil system. Historically, the embryos of this
movement can often be traced to Ziirich, when a
number of Zwingli's associates/associates took a
different path of reform and asserted that baptism
should follow an adult confession of faith; Plain
Anabaptist sources say that the first adult baptism
took place in Ziirich in 1525. The emphasis on
"believer's baptism", which is often practiced
through immersion baptism for adults, is also a
distinguishing marker from the practice of baptism in
mainstream Christianity in various other contexts,
for example, a study of Baptist communities in early
20th-century  Ukraine
baptism" distinguishes the Baptist rite from the

shows how "believer's
Orthodox rite, while alluding to the origin of the term
"Anabaptist" as it relates to the idea of "again" (ana
= again). In the theological study of the Lord's
Supper which places the Anabaptists side by side
with Zwingli and Calvin, the Anabaptists are also
described as building the views and practices of the
church by prioritizing the Bible as the basis for their
point of view in facing the challenges of teaching in
Thus, the

background includes a shift in church authority and

the Reformation era. Anabaptist
practice toward a community of believers who
"profess the faith," and the formation of a more
restrictive ecclesiastical identity through the rite of
initiation (baptism) and congregational discipline.
One of the key theological and pedagogical points of
Anabaptism is that faith education takes place
through the formation of communities organized by
beliefs that
differentiators.

and practices serve as identity

The Anabaptist Theological Doctrine

In the field of education, the Anabaptists
viewed faith education as a process of discipleship
aimed at forming Christian character. Education is
not just a transfer of knowledge, but a transformation
of life towards maturity of faith. The Anabaptists
also emphasized the importance of living example in
Christian education. Teachers and church leaders
should be moral and spiritual examples for students.
In addition, the educational process is carried out
through faith communities, Bible discussions, and
mutually supportive living together. This concept of
community education is relevant to today's Christian
Religious Education because it places the church and
the family as the main environment for faith
formation. Christian education takes place not only
in the classroom, but also through social relations

and daily life practices.

Basic principles of the Anabaptists

The Anabaptist figures are as follows. Felix
Manz is the early Anabaptist figure and the context
of martyrdom/persecution, Michael Sattler is the
articulator of Schleitheim and the affirmation of the
discipline of community-life, Menno Simons is an
influential leader in the Mennonite/Anabaptist
tradition and Dirk Willems: the figure of martyrdom
as an ethical-communal narrative that survives. The
most consistently cited and evidently accountable
basic Anabaptist principles are, first, the separation
of the state church and the rejection of the "state
church"

christianum. Second, the baptism of believers and

as a radical principle in the corpus

voluntary membership that challenge the legal
authority of the established church. Third, anti-
coercion and pacifist tendencies, even though the
public image is often overshadowed by the memory
of the "revolutionary Anabaptisme". Fourth, Faith as
an embodied discipline of life, so orthoprasy is seen
as inseparable from the confession of faith. Fifth, the
preference for confessions and the formation of
community, rather than the acceptance of the creed
as a formality; at the same time an openness to the
of doctrinal

diversity development in the

(Ana)Baptist tradition, especially evident in the
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study of Christology from Ziegler to Menno Simons
and his successors. In contrast, Luther appears in the
source not as an Anabaptist figure, but as a
Reformation figure who in certain phases supported
state action to crack down on Anabaptists, which
helps explain why the principles of church-state
separation and anti-coercion became so decisive in

Anabaptist identity.

Implications of the Anabaptist Movement for
Christian Education

The implications of the Anabaptist movement
for Christian Religious Education are that PAK
needs to be understood as a formation of faith praxis
from doctrine to action. Strengthening the dimension
of the "learning community", namely church, family,
school and non-elite learning. Peace education, non-
violence, and conflict resolution as core
competencies of PAK in a plural society. PAK as a
public testimony is from "private religion" to
contribution to the common good. Also, the
pedagogical implications are contextual-
constructivist, humanistic, creative-innovative, and
technology-wise learning, institutional implications:

quality standards, adequacy of PAK teachers, and

learning carrying capacity, and operational
recommendations (concise) for PAK who want to
adopt the ‘"spirit of praxistic and peaceful
discipleship".

Mennonite Church

The Mennonite Church developed from the
Dutch Anabaptist tradition led by Menno Simons in
the 16th century. This tradition emphasizes holy
living, peace, and community life of faith. Believers
are called to demonstrate the character of Christ
through love, service, and simple living. One of the
Church's
Christian Religious Education is peace education.

Mennonite greatest contributions to
The Mennonite tradition rejects violence and teaches
reconciliation as an essential part of Christian life.
Peace education has become particularly relevant in
the context of a modern world filled with social
conflict, intolerance, and violence. In addition, the

Mennonite Church emphasizes family education as

the center of children's faith formation. Christian
values are taught through daily living practices,
social service, and relationships within a faith
community.

The background of the Mennonite movement is
inseparable from the dynamics of the 16th-century
Reformation which produced religious exodus on a
mass scale and a pattern of expulsion as part of the
formation of the modern European political-religious
order. Within this framework, radical Reformation
groups including the Anabaptists (Mennonite
historical roots) experienced forced mobility, as the
Reformation was not only an intellectual-theological
change, but also a socio-religious "purification"
project that encouraged exile and migration. The
study of the "Reformation of the Refugees" also
emphasizes that the exodus correlates with religious
innovation, with cities such as Strasbourg and Basel
providing safe spaces that encourage debate,
exchange of ideas, and changes in religious attitudes
among exiles. Thus, the birth of the Mennonite
tradition was in a Reformed ecology marked by
conflicts of authority, population displacement, and
the search for "alternative" church forms outside the
church and state.

Genealogically, Mennonites have their roots in
Anabaptisme, a "Radical Reformation" movement
that has spread in Europe since the early 16th
century. It is important to note that the term
Anabaptists is often misunderstood as referring to a
uniform community; historiographical references
emphasize that Anabaptists are not a singlely unified
or organized group, but rather a spectrum of
communities participating in broader movements
with varying degrees and forms of involvement. This
internal complexity is also seen in the existence of
Anabaptist groups that have survived as separate
traditions since the 16th century and in the diversity
of Anabaptist theological traditions that can be traced
from Strasbourg in the 1520s to Menno Simons in the
1550s and continuing until about 1700. Anabaptist or
Mennonite identity, a recurring feature is conscious
baptism at an adult age as a marker of a personally
chosen commitment of faith. The emphasis on

personal faith recognized through baptism and
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attachment to the church community has also been
stated as a key characteristic of the Anabaptist
tradition more generally. However, because the
framework of church-states in continental Europe
considers adult baptism to be an act of disobedience,
adult

baptism is perceived as defiance of church-state

the practice has political consequences:

hegemony and can lead to punishments such as
imprisonment, expulsion, and even death. Thus, the
early identity of the Mennonites was formed in the
tension between voluntary religious commitment and
a political-confessional structure that demanded

uniformity.

The Basic Principles of the Mennonite Church

There is only one source that explicitly
mentions the Mennonites and contains information
that can be used to draw a "basic principle" that is
related to Mennonite attitudes toward the use of toga
or liturgical clothing. Historically, the Mennonites
along with certain Gereformeerd groups have been
known to refuse toga (liturgical garments) for priests,
although later some Mennonite priests began to wear
them. This statement can be read as a marker of the
basic principle that appears in practice, namely the
preference for simplicity of expression of worship
and skepticism of symbols of clerical status because
the toga serves as a marker of office and
differentiation of liturgical roles. Mennonite is the
historical rejection of the toga as an expression of
church identity and practice, in a Reformed
atmosphere that questioned the authority, tradition,
and renewal of the church.
Pedagogical Theological Thoughts of the
Mennonite Church

The main theological thought of the Mennonite
Church is that as part of the Anabaptist tradition it
departs from the identity of the church as a
community of disciples of Christ which is manifested
in the practice of daily life, not merely in the
uniformity of doctrinal formulation. The literature on
Mennonite hymns confirms Mennonite historical
roots in the 16th-century Radical Reformation,

including the experience of persecution related to

adult baptism and discipleship commitment. Studies
of the "Plain" group interacting with the Mennonite
highlight that the

understanding of "church, discipleship, and Christian

tradition also Mennonite
life" is understood to encompass "every aspect of
life," as well as emphasizing orthopraxisis (the
regularity of praxis and obedience to life) as a marker
of church unity. In the realm of Christology, research
on the (Ana)Baptist Christological tradition shows a
line of tradition that is linked to Menno Simons
(1550s) and continued in the Waterlander Mennonite
and English Baptist communities until about 1700,
while at the same time showing the internal diversity
of theological traditions that are often on the fringes
of mainstream academic reception. At the level of
spiritual ethics, the history of the Reformed
Mennonite (one of the expressions of Mennonite)
describes the integration of inner spiritual experience
with outward ethical action, with the emphasis that
the "born again" will obey Christ's commands.
however, the same source also suggests that in this
community higher education may be "discouraged"
because it is feared to distance itself from "truth,"
thus that

implications are not singular and may differ

indicating Mennonite pedagogical
according to sub-traditions.

Pedagogically, the Mennonite "faith learning"
seems to work through patterns of congregational
formation that link worship, church economics, and
social mission as a space for community education.
An ethnographic study of two "liberal" Mennonite
congregations in Virginia shows that the practice of
offering is treated as a defining moment, along with
efforts for financial transparency such as the
announcement of the amount of offerings and the
allocation of funds for general needs and special
purposes such as local and cross-country missions.
The same study also documented the adaptation of
worship pedagogy during the pandemic through the
provision of alternative worship
(YouTube/livestream), with a small percentage of
church leaders recording liturgy when social
restrictions were in place. In the field of formation
through worship music, an analysis of the Mennonite

hymn Voices Together (2020) shows a curation
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process that historically forms a "feedback loop" that
tends to favor previously published material, so that
the contribution of Euro-American white men
becomes too dominant and material from women and
the global community is more difficult to enter. The
Voices Together committee did try to engage non-
English-speaking North American Mennonites and
incorporate a variety of styles including "global
songs," but change was slow and the number of new
songs that were actually released was relatively
limited. At the same time, cross-cultural dynamics in
the church space are also a field of theological
pedagogy:
Mennonites in the United States considers their

research on African immigrant
presence to open up a new "ecumenical field" that
challenges the homegrown Mennonite ecclesiastical
life patterns while presenting opportunities for
shared

"incompatibility" that need to be negotiated in

learning, as there are areas of
common life. Thus, the main point of Mennonite
pedagogical thought can be synthesized as an
education of faith rooted in community practices,
namely worship, offerings, music, and cross-cultural
relations, while recognizing structural tensions such
as publication bias in hymnals and internal
differences between communities regarding the form

of education that is considered safe or valid.

Implications of the Mennonite Church for
Christian Education

The implications of the Mennonite Church for
First, the

contextual-indigenous PAK curriculum includes

Christian Education are as follows.

contextual hermeneutics competencies and local
cultural literacy, including stigmatizing language
criticism and developing contextual theology as part
of the PAK program for adolescents/youth in order
to be able to sort out transnational influences and still
respect local culture. Second, transformative and
dialogical pedagogy, namely reducing indoctrinative
patterns and developing action-based learning of
critical reflection, such as the study of local social
problems, community service, and faith reflection. It
also links PAK to the church's mandate to respond to
poverty, health, education, and corruption through

measurable learning projects. Third, education for
plurality and hospitality is to make the local history
of reconciliation tensions as teaching materials for
the ethics of living together. And organize the PAK
to encourage hospitality and rejection of segregation,
interfaith dialogue and cooperation
Fourth,

ecosystem and church education structure, namely

including

exercises. strengthening the teaching
establishing the management structure of PAK,
namely the vision, goals, and organization to be
sustainable. Train and select PAK teachers, as well
as pay serious attention to children's PAK and
lifelong coaching. Combine categorical education
with  intergenerational programs to reduce
compartmentalization and build cross-age faith
relationships. First, the use of arts and culture and
technology as learning media, namely the use of
music and cultural expression as a pedagogical
approach for adolescents and adults, with a
contextual theological evaluation framework. And
running online and offline PAK innovatively
according to the demands of the era of disruption and
the use of social media for youth development.

The Mennonite Church in Indonesia, for
example, GKMI/GITJ intersects with the key issues
of PAK, namely the need for indigenous theology
and cultural approaches, the social responsibility of
the church for public problems, the dynamics of
interfaith that

sensitivity, and the need to strengthen the church

relations demand educational
education system, namely teachers, curriculum,
media, Therefore, the
implications of the Mennonite Church for PAK

within the boundaries of reference data are the

and structures. main

encouragement to build a PAK that is contextual-
indigenous, transformative, hospitality-oriented in
plurality, managed as a lifelong coaching ecosystem
including intergenerational), as well as creatively

utilizing cultures and technologies.
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Baptist Church

Baptist churches in Indonesia need to be
understood in the Indonesian Christian landscape
which has lived in the midst of religious and cultural
pluralism since its inception. This plurality, which is
politically compromised in Pancasila and
socioculturally summarized by the motto Bhinneka
Tunggal Ika, forms a public context where churches
(including Baptists) relate to other communities. In
the Baptist

denomination is recorded as the first evangelical

the context of mission history,

mission to come to Indonesia; even the Baptist
Missionary Society (BMS) from England is reported
to have worked in Indonesia during the British era
(1811-1816), ecarlier than a number of continental
missionary societies with Lutheran and Reformed
backgrounds. Therefore, the "background" of the
Baptist Church in Indonesia cannot be separated
from its evangelical roots, especially in the historical
pressure to link the testimony of faith with the reality
of the pluralistic society that has been the character
of the archipelago since its inception. The Baptist
Church flourished in England in the 17th century and
was influenced by Anabaptist traditions, especially
regarding the baptism of believers and religious
freedom. Important figures in the development of the
Baptist Church included John Smyth and Thomas
Helwys. The Baptist Church affirms that baptism is
performed on the basis of a personal confession of
faith as a sign of repentance and obedience to Christ.
In addition, the Baptist tradition emphasizes the
authority of the Bible as the primary source of church
doctrine and practice. The Baptist tradition also
emphasizes freedom of conscience and freedom of
religion without state coercion. In the field of
education, the Baptist Church develops Bible
teaching systematically through Sunday School,
evangelism, and discipleship. Education is directed
so that each individual is able to make faith decisions
consciously and responsibly.

The Theological Principles of the Baptist Church
Theologically, Baptist churches affirm that
ecclesiastical identity and practice must depart from
the authority of Scripture, while tradition and
confessional documents are positioned as Bible-
subject aids to transmit distinctively Baptist theology
in the life of the congregation. Within this
framework, the distinguishing features that are often
emphasized are the rejection of the "state church"
model and the affirmation of believer's baptism,
which is understood as an important sign of the faith
lived and the Baptist ecclesiastical identity. In line
with that, several studies of the Baptist tradition also
highlight the principle of freedom of conscience and
the separation of church-state as "historical Baptist
principles" that shape the ethos of faith and
citizenship and the congregational/non-hierarchical
organization of the church, namely the autonomy of
the local congregation and the authority of office
born from the election of the local congregation. In
certain historical practices, this orientation can come
across as a critique of nationalism and the emphasis
that religious identity transcends ethnic/national
identity in a multi-ethnic and multi-lingual Baptist
community. At the level of personal spirituality,
repentance in the Baptist community is also
described as an act of repentance and surrender to
Christ which is at the same time a lifelong process of
"growing in faith" (not just a momentary event), so
that salvation theology is intertwined with ethical

formation and habituation of a new way of life.

Pedagogical Principles of the Baptist Church
Pedagogically, Baptists' focus on discipleship
appears to be in an effort to formulate an "equipping"
framework that targets the formation of the whole
person (holistic), with a critical analysis of various
pedagogical ideologies and their implications for the
practice of equipping disciples in the local church. In
the context of the Victorian Baptist churches
(Australia), attention is directed to the role of
and the lack
methodology that reduces the effectiveness of

"equippers" of pedagogical

equipping services, hence the need for a stricter
definition of roles on both biblical and pedagogic
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grounds. The pedagogical problems highlighted
include the tendency of equipping that is too lecture
format and less interactive, which is considered to
limit the quality of discipleship learning in the
congregation. The need for the formation of leaders
is also evident in the history of Baptist educational
institutions, such as the Toronto Baptist Seminary,
which functions the teaching of biblical languages
and church history as part of the formation of Baptist
fundamentalist ministers and communities, including
through the production of lesson plans. In the broader
realm, the Baptist tradition also nurtures an

ecosystem of learning through theological
publications and materials for the congregation
(popular studies) as well as more limited but
significant contributions to academic studies, which
indicate that Baptist ecclesiastical pedagogy occurs
not only in the formal classroom, but also through
literature for congregation growth. All of these
dynamics are consistent with the principle that an
autonomous, non-hierarchical local church needs
that

to mature the

service-leadership empowers  member

participation capacity of the
congregation, rather than replacing the role of the
community in faith affirmation and learning.
Overall, it shows that the main points of Baptist
theological thought, namely the authority of the
Scriptures, the autonomy of the congregation, the
formation of repentance/faith lived, continue to be
"translated" pedagogically through equipping or
discipleship, formal education and literature, but the
results of the practice are diverse, especially on the
issue of gender and inculturation, so that pedagogical
reflection that is context-sensitive as well as

theologically responsible is needed.

Implications of the Baptist Church for Christian
Religious Education

The implications of the Baptist Church for
Christian Religious Education (PAK) can be
formulated as follows. First, PAK needs to be
understood as an ongoing process related to the
initiation and maturation of faith, not just a
Second, the

responsibility of faith education is communal in

momentary  doctrinal  class.

nature involving the church, family, and a network of
companions or mentors especially when parental
capacity and social challenges change due to
technological disruption. Third, the culture of prayer
is a need for measurable coaching that can be
strengthened through relevant movements for Baptist
churches and the fourth is that an effective PAK
requires educators who are competent as well as
spiritual and mission-oriented or service-oriented, so
that faith education results in church involvement

and witness in a pluralistic society.

CONCLUSION
The Anabaptist movement was an important

part of the 16th-century Radical Reformation that
emphasized the baptism of believers, the church as a
community of believers, obedience to Christ, and the
separation of church and state. This tradition later
developed into the Mennonite Church and also
influenced the Baptist Church in various aspects of
Christian theology and education. In the pedagogical
field, the three traditions emphasize discipleship,
Christian character education, community education,
life example, and personal faith responsibility. The
Mennonite tradition places great emphasis on peace
and reconciliation education, while the Baptist
tradition emphasizes the importance of freedom of
conscience and evangelism. The implication for
today's Christian Religious Education is the need for
an education that emphasizes not only the cognitive
aspect, but also the transformation of life, the
formation of Christian character, and the maturity of
the student's faith in daily life
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